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INTRODUCTION

When Britain declared war on August 4, 1914, immediate domestic response to the
declaration was full of “gaiety and exhilaration.”' The mobilization for the Great War in
Britain was quite unusual. As Adrian Gregory has noted, at the turn of the century, Britain’s
strategic interests were mainly in its colonies. Relatively inactive in continental affairs,
Britain did not have a conscription system that could mobilize its people immediately to fight.
In the years prior to the First World War, Britain mainly relied on its colonial manpower in
the warfare it involved. The need for a regular army consisted of British people was thought
to be relatively small.” By the time of the First World War, domestic conscription was on a
voluntary base, it was not until several months after the breakout of the war that Britain
decided to adopt a conscription system. In other words, when the war first broke out, British
young men could remain safe if they chose to not risk their lives and solely rely on the
colonial force to fight for the empire. However, domestic pro-war sentiment was high and
thousands of young men volunteered to go to the front; thus, this sentiment made the army of
1914-1918 the largest and the most complex single organization created by the British nation
up to that time. According to Peter Simkins, nearly half of those who filled its ranks between
August 1914 and November 1918 were volunteers. By the end of 1915, 2,466,719 had
voluntarily enlisted in the army.” When the war came, middle and upper class young men
who went to public schools were the most enthusiastic about enlisting in the army. Among
them were Rupert Brooke, Julian Grenfell, Siegfried Sassoon, and a generation of war poets

who constantly referred to the old chivalry in their works. British historian Anthony Fletcher

' Jon Stallworthy, The New Oxford Book of War Poetry (New York: Oxford UP, 2014), xxvii-xxviii.

* Adrian Gregory, “Lost Generations: the Impact of Military Casualties on Paris, London, and Berlin,”
In Capital Cities at War: Paris, London, Berlin, edited by Jay Winter and Jean-Louis Robert (UK:
Cambridge UP, 1999, 57-103), 66.

* Peter Simkins, Kitchener’s Army: The Raising of the New Armies, 1914-1916 (Manchester:
Manchester University Press, 1988), xiv. Numbers cited from Statistics of the Military Effort of the
British Empire during the Great War, 1914-1920, HMSO, London, 1922, p.364.



argues that the pro-war sentiment of British upper and middle-class young men was mainly
resulted from their wills to revive the old Victorian ideology of masculinity, which declined
during the Edwardian era. To them, war was a great opportunity to revive their manliness.
Fletcher researched public school education at time to provide the answer, arguing that it was
the athleticism in public schools that implanted such enthusiasm.* In this thesis project, I
traced down to the components of Victorian masculinity and the formation of it in the
pre-war years, arguing that men’s obsession with masculinity was in fact a consequence of
the repression that they experienced in the public school education. Nationalism and
patriotism derived from men’s hope to revive masculinity soon started to collapse after a few
months into the war, when soldiers realized that the brutality was beyond their ability to
tackle. Many of them, however, chose to not reveal such brutality and their fear in their
letters to families at home. It was not until Siegfried Sassoon’s famous anti-war declaration in
1917 that soldiers and intellectuals started to reveal to the public their real trench lives. In the
three years from 1914 to 1917, what transformed soldiers from pro-war to anti-war?

Chapter One explored what masculinity was in men’s view. Since the subject of this
thesis project was very much limited to the upper and middle-class men, I traced down to
public school education at time to see what men’s perception of masculinity was and how the
obsession with it was formed in the years leading up to the war. Chapter Two examined the
war experience and the pressure from home front and how they transformed men’s perception
of masculinity and their view of the war. Chapter Three, demonstrated how men wanted to
protest against the traditional Victorian masculinity and the repression through the form of

shell-shock. For this thesis project, I mainly explored cultural productions that included

* Anthony Fletcher, “Patriotism, the Great War and the Decline of Victorian Manliness.” History 99
(2014), 42. See also J. A. Mangan, Athleticism in the Victorian and Edwardian Public Schools: The
Emergence and Consolidation of an Educational Ideology (Cambridge: Cambridge UP, 1981); J.
Tosh, A Man’s Place: Masculinity and the Middle-Class Home in Victorian England (New Haven:
Yale UP, 1999), 188-189.



soldiers’ diaries, war poetry, school publication, posters, and popular songs at the time to
provide an answer, as [ wanted to examine the cultural and intellectual climate during the
WWI and see how the patriotism was first formed and how it had changed over time. Now,
let’s proceed to the first Chapter to see what Victorian masculinity was and how it evolved

throughout the years before the war.



CHAPTER I — ATHLETICISM, MASCULINITY, AND REPRESSION

Victorian manliness cannot be defined without considering the political and cultural
climate of the time. The British policy of expansionism in the second half of the nineteenth
century played a significant role in forming public school education.” Bertrand Russell
defined the relationship between the training of English gentleman, imperialism, and
Darwinism. In public schools, he declared, “physical fitness, stoicism and a sense of mission
were carefully nurtured, kindliness was sacrificed for toughness, imagination for firmness,
intellect for certainty; and sympathy was rejected because it might interfere with the
governing of inferior races.”® All the training that boys received during their public school

year was built towards “good form,” “honor,” and “house feeling.”’

Only a man who
possessed these good characters, would he be qualified as a gentleman to administer the
Empire, rule the oversea colonies, and lead its people. To cultivate these qualities, it required
boys’ conformity, which involved subordination of self to the community, personal striving
for the common weal, the upholding of traditions and loyalty to the community.® This
conformity, from the mid-nineteenth century on, was emphasized by the athleticism. “A
universal ‘love of healthy sports and exercise,” a love often extracted under duress, and in
marked contrast to the hours of freedom in which formerly boys rambled around the
countryside,” as Parker has put it.” Since athleticism began to evolve, it had soon become a
cult among public schools. Sports were promoted for training in physical effort, physical

courage, and moral worth. When they were first installed in the curriculum, sports were a

measure for the headmasters to put boys under control.

> Peter Parker, The Old Lie: The Great War and the Public-School Ethos (London: Constable & Co.,
Ltd., 1987), 53.

% Mangan, Athleticism, 136. Cited Bertrand Russell, Education and the Good Life (1926), 54.
7 Parker, Old Lie, 42-43. Also see Tosh, 4 Man’s Place, 188-9.

® Ibid., 54.

? Ibid., 42-43.



In Marlborough, G.E.L. Cotton formally introduced games as part of the school
curriculum to tackle students’ disciplinary problems that faced him upon his arrival as
headmaster in 1852: poaching, trespassing, and general lawlessness. In the mid nineteenth
century, public schools experienced a boom in enrollment. In Marlborough, from 1843 to
1848, student numbers increased by over 300. Consequently “the bully had become more
ferocious, the poacher more audacious and the breaker of bounds more regardless of the
law.”'® Therefore, Cotton’s first priority was to restore school order and gain control over a
considerable body of fractious pupils who had antagonized the neighborhood and bullied the
staff. In June 1853, he launched his campaign in his “Circular to Parents,” in which he argued
for organized games, improved cultural amenities and a reformed syllabus. His main
objective was to keep the pupils “as much as possible together in one body in the college
itself and in the playground.”'" Cotton achieved his ends at Marlborough: institutional
revival and pupil compliance. The origin of athleticism in Harrow was similar. Like Cotton,
Vaughan introduced games to the school curriculum in an attempt to restore discipline among
pupils. Vaughan saw the possibilities in games for expending boys’ energy and keeping them
within bounds; but Cotton relied on staff to persuade boys onto the playgrounds, he put his
faith in his monitors. He created the Monitorial System. E.C. Mack noted the close
relationship between the monitorial and games systems and maintained that with the
improved organization of the prefect system under Vaughan, games became a regular means
to perfect the more manly moral ideals. He also asserted that “while Vaughan did not further
athleticism as did Cotton, his monitorial system readily served it.”'?

Like these two, many other prominent public schools including Eton, Uppingham, and

' Mangan, Athleticism, 22. Citing Bradley et al., Marlborough College, pp. 156ff.
" Ibid., 23.

"2 Ibid., 32-33. Citing Mack, British Opinion 1780-1860, 346.



Lancing, all made sports as an essential part of the curriculum.” Headmasters believed that
once their pupils spent all their energies in sports, they would pursue less mischief; and more
importantly, sports would release high spirits which might otherwise by directed to rebellion
or sex.* Therefore, athleticism, from its very origin, was a form of “social control.” As Cyril
Norwood, a later Marlborough headmaster, put it, “Cotton went to Marlborough...to create a
school out of mutineers, and he consciously developed organized games as one of the
methods by which the school should be brought into order.”"® Therefore, the boys were
suppressed once they were sent to public schools.
Headmasters also expected to instill in boys a set of morals through athleticism.'® Sir
Henry Newbolt, head of Clifton School and a contemporary of British WWI
Commander-in-Chief Douglas Haig, explained to those who criticized the cult of athleticism
in public school education:
It was a Roman Rule, particularly fitted to the needs of the English school boy,
presented to us by a man of fine character and magnificent presence, demanding of
us the virtues of leadership, courage and independence; the sacrifice of selfish
interests to the ideal of fellowship and the future of the race. In response we gave
enthusiastically but we gave something rather different: we set up a “good form,” a
standard of our own. To be in all things decent, orderly, self-mastering: in action to
follow up the coolest common sense with the most unflinching endurance; in public
affairs to be devoted as a matter of course, self-sacrificing without any appearance
of enthusiasm: on all social occasions — except at the regular Saturnalia — to play the
Horatian man of the world, the Gentleman after the high Roman fashion, making a
fine art, almost a religions, of Stoicism."’

Newbolt paralleled the ideology of athleticism with the Roman ideal and further grafted it

onto a devout Christianity. Newbolt and his contemporaries believed that the expansion of

the empire relied not only on the values set up in boys’ minds, but also on physical work.

B Ibid., 35-42. See also Mangan’s account of Edward Thring of Uppingham (1853), Henry Walford
of Lancing (1859), and Hely Hutchinson Almond of Loretto (1862).

" Parker, OId Lie, 80.

> Mangan, Athleticism, 28. Citing Norwood, English Tradition, 100.
'% Parker, OId Lie, 56.

7 Ibid., 56-57.
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Their belief stemmed from the New Imperialism of late-Victorian Britain, which consisted of
Christianity and Social Darwinism. According to Mangan, three sets of values enmeshed in
the New Imperialism: imperial Darwinism — the God-granted right of the white man to rule,
civilize and baptize the inferior colored races; institutional Darwinism — the cultivation of
physical and psychological stamina at school in preparation for the rigors of imperial duty;
the gentleman’s education — the nurture of leadership qualities for military conquest abroad
and political dominance at home.'® The drastic expansion in the Victorian era upheld these
values. As E.C. Mack put it, “If asked what our muscular Christianity has done, we point to
the British Empire. Our empire would never have been built up by a nation of idealists and
logicians. Physical rigor is as necessary for the maintenance of our Empire as mental
vigor.”" The athleticism, therefore, suppressed public school students with a set of values
elevated in the rising imperialism.

The suppression imposed by the public school on its boys can be illustrated by the
popular sporting prosodies among public schools. The primary purpose of such songs about
cricket, football, and other popular games was to provide assertions, paeans and exhortations
for the propagation of the ideology. The verbal symbols of ideological commitment to be
found in the various sources fall into four categories: the rhetoric of cohesion, of sexual
identity, of patriotism and above all, of morality. In Edward Thring’s song to his school boys
at Uppingham, he emphasized the pain and sublimation,

“On the spirit in the ball
Dancing round about the wall
In your eye and out again

Ere there’s time to feel the pain

Hands and fingers all alive
Doing duty each for five.
Bodies, bodies are no more
All 1s hit and spring and score.

18 Mangan, Athleticism, 138.
¥ Ibid., 138-140.
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Cowards staring, cracking shins.”*
Thring reminded his boys that cowards stare, heroes act, not only on the game field, but also
with regards to all matters concerning the British Empire. Towards the turn of the century,
athleticism turned even more aggressive, to the degree that headmasters and pupils took it as
the single most important quality of a public school student, more important than anything
else. As described in W.E. Remisal’s verse, an ideal public boy should be a figure as below,

“He mayn’t be good at Latin, he mayn’t be good at Greek

But he’s every bit a sports man, and not a bit a sneak,

For he’s the man of Scotland, and England, Ireland, Wales;

He’s the man who weighs the weight in the Empire’s mighty scales.

He’ll play a game of rugger in the spirit all should have;

He’ll make a duck at cricket, and come smiling to the pav.,

Now he’s the man to look for, he’s sturdy through and through;

He’ll come to call of country and he’ll come the first man too.”*!
If the Victorian manliness, which had its emphasis on aggressiveness, stoicism, and good
form cultivated through athleticism, was in fact, a form of suppression in the patriarchal
society, why did not the suppressed — the public school boys — rebel? Mangan explains that
the concept of Victorian manliness contained the substance not only of Spencerian
functionalism but also the chivalric romanticism. For public school boys, this romanticism
was also a result of their education. Classics had always been the backbone of the public
school system. Victorian and Edwardian public school boys still spent a considerable amount
of time reading Greek Anthology and writing Greet epigrams for prize and publication.* In
addition to classics, public school boys in the Victorian era were also influenced by

Medievalism. Tired of the industrial age, poets and artists of the Victorian period looked back

to medieval times for inspiration. Alfred Tennyson and Pre-Raphaelites always took

0 Ibid., 187. Edward Thring, Uppingham School Song, 1881, p17. Also see Almond, Edward
Lyttelton, F.B. Malim, and other school masters who agreed that pain is a necessary initiation into
manhood.

' Ibid., 191. Citing Lorettonian, vol. XXIV, no. 9, 03/18/1922, 40.
2 Parker, Old Lie, 84.
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medieval legends as the subject of their work; William Morris looked to medieval guilds to
create arts and crafts. The revival of medieval chivalry was a movement in art.> Initially an
aesthetic movement, Medievalism in the late-Victorian period ended up being an intellectual
movement that impacted various aspects of upper and middle class life, public school
education being one of them. Sir Henry Newbolt, who was also deeply influenced by this
medievalism, asserted that “the public school...had derived the housemaster from the knight
to whose castle boys were set as pages.” Many other headmasters and alumni shared the same
view that public schools were in a direct line of descent from medieval life.** One Eton
alumnus recognized the College’s chivalric idealism when he saw Eton boys “so handsome
and fine,” representing an aristocratic life, “a life pursuing knightly virtues — chivalry, agility,
honour, something Spartan.”® The consequence of this romanticism being imbedded in
education was that, both headmasters and pupils tended to idealize things. One example
would be Newbolt’s Vitai Lampada:
There’s a breathless hush in the Close tonight—
Ten to make and the match to win—
A bumping pitch and a blinding light,
An hour to play and the last man in.
And it’s not for the sake of a ribboned coat,
Or the selfish hope of a season’s fame,
But his Captain’s hand on his shoulder smote—
“Play up! Play up! And play the game!”
By writing this poem, Newbolt idealized the war to be a cricket game.”® The poem had a
significant impact on public school boys. When Britain officially declared war, there was an

outpouring of pro-war literature. Prominent among them was Rupert Brooke’s Peace:

Now, God be thanked who has matched us with his hour,
And caught our youth, and wakened us from sleeping!

2 Ibid., 102.
* Ibid., 102.
2 Ibid., 103.

* Paul Fussell, The Great War and Modern Memory (UK: Oxford UP, 2013), 25.
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With hand made sure, clear eye, and sharpened power,
To turn, as swimmers into cleanness leaping,
Glad from a world grown old and cold and weary;
Leave the sick hearts that honor could not move,
And half-men, and their dirty songs and dreary,
And all the little emptiness of love!
Oh! we, who have known shame, we have found release there,
Where there’s no ill, no grief, but sleep has mending,
Naught broken save this body, lost but breath;
Nothing to shake the laughing heart’s long peace there,
But only agony, and that has ending;
And the worst friend and enemy is but Death.*’
Brooke’s poem called his generation to action. Like Brooke, Julian Grenfell said, “Isn’t it
luck for me to have been born so as to be just the right age and in just the right place?”*® To
many public school boys, they were glad that they could join the war, to prove their
worthiness as a proud British young man and defend the values at the heart of Empire.

The cult of athleticism in Victorian and Edwardian public schools, through various
inter-house and inter-school matches, helped create thousands of imperial officers. Britain’s
vast empire offering as “a more or less perpetual battlefield,” and public schools with
superogatory zeal, sent forth a constant flow of athletic, young warriors.”” These young
officers were naively eager for a war, picturing it as a game they played in school and
themselves as medieval knights who fight to protect the country and the family. To the young
men, the war was meant to prove their masculinity and maturity that were expected by the
headmasters and their fathers. The pressure put on public schools students to possess good
form, to act honorably, and to be gentlemen, by the patriarchal society through the public
school system, had been internalized in them and transformed into an unconscious

subordination. Men’s obsession with masculinity and their hope to revive it was an

unconscious call to set them free from the suppression. It was as if when they won the war

*7 Rupert Brooke, Peace, Poetry Foundation, accessed on April 17, 2017.
https://www.poetryfoundation.org/poetrymagazine/poems/detail/13074.

% Pparker, Old Lie, 16.

» Mangan, Athleticism, 138. Citing James Morris, Heaven’s Command, 86.
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and returned the home as heroes, they would prove their manliness and become true British
gentlemen just like their fathers. However, they would soon realized that their projection of
war was completely wrong. The war was never as splendid or ennobling as they read in the
Greek Anthology or medieval legends. During the war, their masculinity would be tested and
they would suffered. We should proceed to the next chapter to see how men were further

repressed by the war experience and pressured by the rising female power.
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CHAPTER IT — MASCULINITY DURING THE WAR AND FURTHER
REPRESSION

As examined in Chapter I, Victorian masculinity was built upon Christian gentility and
Social Darwinism and emphasized on aggressiveness, good form, and stoicism. The
cultivation of this masculinity lasted throughout the education of British upper and
middle-class young men. The public school ethos and curriculums played an important role
in shaping these men’s perception of masculinity.”® The death of Queen Victoria brought
drastic changes in social climate. Women, originally confined in domestic spheres by the
Victorian gender norm of “Angels in the House,” were now marching in the street,
advocating their rights in the public sphere. The phenomenon of the New Woman put men in
their mettle, creating anxiety about male authority in the years preceding the war. When
Britain declared war, young men were eager to fight. To them, war was a great opportunity to
revive their manliness, to prove that men were the ultimate force that would defend the
empire and protect the home front, and to regain absolute dominant power over females.”'
However, the brutality of the war was far beyond what men had imagined. The pro-war
sentiment gradually faded and gave way to anti-war criticisms. Some criticized that changing
attitudes towards the war was unmanly, while others, mostly well-educated intellectuals,
rebutted such charges and produced an abundance of work in an attempt to make their
fellows reconsider the meaning of manliness and the war. In this chapter, we will examine the
transformation of men’s perception of masculinity. In Part I of this chapter, I will examine
the war experience and its impact on men. In Part II, I will examine how men, being
repressed by the war experience, were also challenged by the rising female power on the

home front.

% Fletcher, “Patriotism,” 40.

U Ibid., 43.
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Part 1

As the war progressed, the reality turned out to be much more brutal than soldiers
initially pictured. Hundreds of thousands of British soldiers, who initially pictured the
battlefield only as a football field and the war as a football match, were now pushed beyond
the limits of human endurance. They were trapped in a huge killing field with no escape.*>
To see how the front experience changed men’s perception of the war and the masculinity,
we look into the British offensive on the Somme in 1916. There were many famous battles
during the First World War and all of them were appalling; however, to the British, none
would cast a greater influence than the Battle of Somme. On the Somme, the first day alone
saw British 57,470 casualties overall, 19,240 of which lost their lives.”> During the 141 days
of the entire offensive that spanned from early July to mid-November, the Allies lost one
million men on the battlefield. The striking casualty made the Battle of the Somme one of the
most bloodiest battles in human history.

By 1916, after some of the most murderous battles, the Western Front of the WWI had
reached a stalemate. Both sides of the war were bogged down in the trenches. Germans, who
were eventually fully persuaded that the “war-winning” Schlieffen Plan was a complete
failure, were now content to stand on the defensive in the west while they won victories over
the Russians on the Eastern Front. The French, whose forces was already spread thin across
the front line and had suffered severe casualties in other parts, were also content to hold with
the minimum of infantrymen in the Somme. The Somme was an “inactive part” where both
sides remained in the fortified position. Seeing the French fought bitterly in other parts and
the force kept declining, French commander Joseph Joffre asked British

Commander-in-Chief Douglas Haig to jointly plan an attack on the Somme. The British, with

* Fussell, War and Modern Memory, xii.

3 Anthony Richards, In Their Own Words: Untold Stories of the First World War (London: Imperial
War Museum 2016), 125.
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their growing army thanks to Kitchener’s domestic propaganda, also needed a battlefield to
make their strength felt. Then, since December 1915, the French and the British had been
planning a great offensive on the Somme. The two commanders were originally planning the
offensive at an academic, almost reflective pace. However, it all changed when the Germans
opened a quiet and unexpected offensive at Verdun in mid-February 1916. From the date of
the outbreak of the Battle of Verdun, Joffre had become more and more desperate, as the
number of casualties in the French army climbed steeply day by day. Haig originally
indicated the opening day of the offensive to be set in the period from July 1 to August 15,
but Joffre was agitated by the latter date, saying that “the French army would cease to exist”
if nothing had been done by that date. On the spot, the generals settled for July 1.>* The
offensive was expected to be a “Big Push”, with a dozen divisions of British attaching north
of the river, and twenty French divisions to the south. It was expected to break the deadlock
of the Western Front and see the German Army forced to give up the ground.

The Battle started with a preliminary bombardment that lasted seven days from June 24.
About 1,5000,000 shells were fired over the period. According to Keegan, to achieve this
number, “the artillery crews had to labour, humping shells or heaving to re-align their
ponderous weapons (the 8-inch howitzer weighed thirteen tons), hour after hour throughout
the day and for long periods of the night.”> The continuous bombardment was effective. It
crashed into the German trenches and tottered them, successfully disrupted German front-line
and turned it into “crater-fields.”*¢ Despite the success, the noise, shock-waves, and
destructive effects were extremely unpleasant. In a letter to his brother, Lieutenant Christian

Carver, who was then eighteen years old, vividly described the intensive bombardment he

** John Keegan, The Face of Battle: A Study of Agincourt, Waterloo and the Somme (London:
Penguin, 1976), 213-216.

3 Ibid., 235.
3% Ibid., 235-236.
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witnessed,

Carroll and I stook on top of our gun pits one pitch-dark night, watching the show.
Everygthing from 18 pdrs. to 15’ appeared to be shooting. The familiar landscape
showed up in fragments now here, now there, lighted by the blinding flash of the
guns. A red glare and a shower of spark every 1/2 minute or so represented hun
shrapnel on the Peronne road. Speech was of course impossible, and one could
only stand and feel the thousands of tons of metal rushing away from one.
Impressive enough, but what I shall never forget was a substratum of noise, an
unceasing moaning roar, exactly like enormous waves on a beach.”’

And the soldiers during this bombardment were indeed overwhelmed by the noise of the
artillery,

The 75’s firing over Maricourt Wood, a shell passing over trees makes a noise
exactly like a great wave. Or was it indeed the breakers of the Sea of Death beating
against the harbor gates of the hun, beating until it swept them and him away,
wasggd them back and threw them up, only to be washed further yet by the next
tide.

The British also used chemical weapons in addition to the bombardment. Lieutenant Carver

described,
Straight opposite was the as yet untaken Bazentin ridge, beyond which we could
just see the spires and roofs of the 2 Bazentines. On the skyline High Wood. To the
left, rising out of the smoke and mist, the dark mass of Mametz Wood, beyond it
Contalmaison. To the right—dawn. I shall never forget that either. Silhouetted
against Mithras’ morning legions, all fiery red, and fierce gold, the dark sinister
line of Longueval, houses, spires now all gone, showing among the trees of
Delville Wood. And in an open space the incongruously complete buildings, and
factory chimneys of Waterlot farm. Nearer the remains of Montaubon and Trones
Wood.*

After a five-day artillery bombardment of the German positions, soldiers were told to only

expect minimal German resistance. The huge infantry attack planned on July 1 was supposed

to overwhelm the Germans, but it turned out to be an unprecedented disaster for the British

Army. As Keegan put it, out of sixty battalions committed to the first wave of the attack,

twenty had been disabled in No Man’s Land by machine gunfire. Many of them didn’t even

*7 Susan R. Grayzel, The First World War: A Brief History with Documents (Boston and New York:
Bedford, 2013), 69.

* Ibid., 69.
¥ Ibid., 70.
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make it to the actual battlefield, and were shot dead right after they climbed up the parapet
and became a visible target for the German gunners.*’ Even when the British soldiers finally
marched through No Man’s Land and fell in a face-to-face distance with the Germans, they
still lost the barrage. Keegan concluded that it was the lack of training and disorganized
structure of the British force that led to this tragedy.*' For the Battle of the Somme, many
soldiers who fought on the battlefield were volunteers who joined the army under Lord
Kitchener’s propaganda. Kitchener, hastily appointed Secretary of State for War, had
originally called for a single increment of 100,000 men to the strength of the regular army,
but domestic enthusiasm to enlist among male population was extraordinarily high. By the
spring of 1915, Kitchener found himself with six of these “hundred thousands,” from which

he formed five “New Armies.”*?

The War Office was certainly not prepared for these new
armies. Domestic production of military supplies could not catch up with enthusiasm
exhibited through the large number of new enrollment. For many months since volunteers
were 